
NUTC 0211 - Theories of Behavior Change and  
Their Application in Nutrition and Public Health Interventions 

SPRING 2023 
 
Class Meetings:  Online 
    
Instructor:  Daniel Hatfield, PhD 
   Daniel.Hatfield@tufts.edu 
   617.636.0997 (office phone) 
   Zoom: https://tufts.zoom.us/my/dphatfield 
 
Instructor Office Hours:  Office hours by appointment (Zoom or phone) 
 
Teaching Assistant: Afnan Alghanmi, MS, RD 
   Afnan.Alghanmi@tufts.edu  
    
TA Office Hours:   Office hours by appointment (Zoom or phone) 

Semester Hour Units: 3 SHUs  

Prerequisites:  Graduate standing or instructor consent. 

Course Description: For people seeking to build healthier communities, behavioral theories provide valuable 
frameworks for understanding why people do what they do (or don’t do) and for 
informing the design and evaluation of programs to promote healthier behaviors. 
Through readings, discussion, and activities, students will become knowledgeable about 
the key dimensions of different theories commonly used in nutrition and public health 
and how those theories can be applied in community practice. We will generally cover 
one theory per class session, with a few exceptions. Key components of the course 
include: 

• Weekly readings that explain the theories and explore their relationships to 
nutrition and physical activity behaviors 

• Weekly lectures that further explain theories and how they can be applied  

• Two short papers (one midway through the course and another at the end of the 
semester) that explore how a theory relates to a behavior-change situation that one 
might encounter or has encountered professionally 

• Weekly online activity/discussion forums in which students will apply their learning 
about the theories through activities and small group dialogue 
 

Course Objectives: By the end of the course, students will be able to: 

• Describe the fundamental features of the major theories related to health behavior 
change (learning objective 1). 

• Analyze how to apply health-related behavioral theory in the design and evaluation 
of community-based nutrition and physical activity interventions (learning objective 
2). 

• Challenge each theory and describe its strengths and limitations in relation to 
different contexts where theory-based programs might be delivered (learning 
objective 3). 

• Continually question, in both work and general life, what drives people to do what 
they do (learning objective 4). 

 
Texts or Materials: Required - Glanz, Rimer and Viswanath (2015). Health Behavior: Theory, Research 

and Practice, 5th Edition. 

mailto:Daniel.Hatfield@tufts.edu


Academic Conduct:  
Each student is responsible for upholding the highest standards of academic integrity, as specified in the Friedman 
School’s Policies and Procedures manual Friedman School’s Policies and Procedures Handbook and Tufts University 
policies (http://students.tufts.edu/student-affairs/student-life-policies/academic-integrity-policy). It is the 
responsibility of each student to understand and comply with these standards, as violations will be sanctioned by 
penalties ranging from failure on an assignment and the course to dismissal from the school. 
 
Assessment and Grading:  
The table below provides an overview of the primary course assignments. The sections that follow provide 
additional detail. 
 

Component Brief Description 
% of 

grade 

Learning 
objectives 
assessed 

Discussion  

• Students will be organized into small online discussion groups. These 
groups will engage in discussion each week through forums in Canvas 

• Each week, students will typically complete an interactive activity and 
then submit a post about their experience; some weeks, they will 
instead compose an original response to a discussion prompt. After 
submitting their own post, they will be able to view their classmates’ 
posts and should respond to at least three of those posts over the 
week  

• Students will be assessed based on the extent to which their own posts 
and responses to peers reflect thoughtful completion of the weekly 
material and sound critical insight about the application of theory 

35% 2, 3, 4 

Quizzes 

• Short online quizzes will be completed at midterm and end of the 
course 

• Quizzes will test fundamental understanding of concepts addressed in 
required readings and online lectures. 

25% 1 

Midterm paper 

• This midterm paper (750 words max) will explore the application of 
one of the behavioral theories from the first part of the course to one 
of several behavior-change scenario options assigned to the class. 

• This paper should demonstrate strong understanding of the chosen 
theory and original, critical thinking about how that theory can be 
applied to promote health behavior change. 

15% 2, 3, 4 

Final paper  

• This final paper (1000 words max) will describe how a specific 
behavioral theory or theories might inform the design of a 
program/intervention that is related to their personal or professional 
experience. 

• This paper should incorporate relevant research evidence and 
demonstrate sound understanding of theory and synthesis of 
knowledge from throughout the course.  

25% 2, 3, 4 

 
Discussion  
It is our belief that the best learning occurs through a continuous dialogue, not the one-way transfer of 
information from an “expert” to a “student.” Substantive discussion is critical to helping students to understand 
and integrate the concepts covered in this course.  
 
Students share their ideas each week by participating in the online discussion forums. Most weeks include an 
activity, such as watching a video clip, interviewing a friend or family member, or posting and reflecting on photos. 
Other weeks, students will respond to a discussion prompt. Once they have completed their own initial post, 
students can view their peers’ responses and should reply to at least three peer posts over the course of the week. 

https://nutrition.tufts.edu/sites/default/files/documents-forms/2018-2019PolProc.pdf
http://students.tufts.edu/student-affairs/student-life-policies/academic-integrity-policy


The discussion forums will open at 12:00 pm EST on Sunday and close at 11:59 pm EST on Friday. The table below 
provides an overview of how students’ discussion forum posts are evaluated. 
 

 
 

Students can also post questions or observations about the overall course material in the general discussion forum, 
which is ungraded.  
 
Quizzes 
There will be two multiple-choice quizzes during this course based on the materials presented in the required 
readings and online lectures. The quizzes are designed to test your ability to apply and integrate the material 
presented in the class up to that point. Both will be administered online through Canvas and will be available 
under the Tests & Quizzes link on the course site.  
 
Each quiz will be open for a specified multi-day period, and you may start your quiz at any time during this period. 
Once you start a quiz, you will have 2 hours to complete it. We have found that most students need less than an 
hour to complete the quiz and check their answers. Quizzes will be open book and open notes.  

Component 
Expected Level of 

Competence 
Moving Towards Expected 

Level of Competence 
Below Expected Level of 

Competence 

Quality and 
relevance of 
posts 

- Messages in response 
to activities/discussion 
prompts are concise, 
clear, and reflective of 
thoughtful completion 
of readings/lectures.  

- Replies to peers 
contribute something 
original or build upon 
what has been said. 

- Ideas only reflect 
partial completion of 
the weekly 
assignments. 

- Posts are dominated by 
opinion rather than 
analysis.   

- Replies to peers largely 
entail repetition of 
questions or points 
made by others. 

- Posts ideas that do not 
reflect understanding 
of the weekly material.  

- Makes, short, irrelevant 
remarks or responds 
with minimum effort 
(e.g., “I agree with 
Sally”) 

Quantity and 
timeliness of 
contributions 

- Frequently reads the 
messages in the 
discussion area.  

- Postings are well 
distributed throughout 
the week.  

- Responds to at least 3 
peer posts each week.  

- Reads messages in the 
discussion area a few 
times per week (e.g., 
two times per week).  

- Postings are 
concentrated during 
the week (i.e., all within 
a brief period of time).  

- Contributes fewer than 
3 constructive peer 
replies each week. 

- Reads messages in the 
discussion area 
intermittently (e.g., 
once per week) and 
contributes to the 
discussion only 
sporadically.  

Interaction 
with others 

- Questions stimulate 
discussion.  

- Student responds to 
questions and 
comments from others 
and encourages a 
variety of viewpoints.  

- When disagreeing, 
student does so 
respectfully.  

- Participation is evident, 
but posts do not 
involve others or 
encourage others to 
think critically.  

- Rarely raises questions 
to stimulate discussion 
and rarely responds to 
the questions and 
comments raised by 
others.  

- Comments are 
unconstructive or 
discourteous.  



 
Quiz 1:  
- Administered in Week 6 
- Will cover material from the start of the course through the end of Week 6  

 
Quiz 2: 
- Administered in Week 13 
- Will cover material from Week 7 through the end of Week 13  
 
Keep in mind that for each online quiz you will need a good internet connection. Plan accordingly by making sure 
you can access Canvas at the location you choose to take your quizzes. Some offices and corporations have 
firewalls that will block a system like Canvas. 
 
After all quizzes have been completed, the instructors will distribute an answer key. If you have questions about 
the quiz, be sure to first review the answer key. If you still have questions, feel free to contact the TA and 
instructors. 
 
Midterm Paper 
Midway through the course, students will write a short paper (750 words maximum) applying one of the 
behavioral theories from the first half of the course to a particular behavior-change program/intervention 
scenario. Students will have the opportunity to choose the behavior-change scenario from several options 
presented by the course instruction team. 
 
In their paper, students will be expected to:  

• Provide a clear, concise, and well-informed rationale for why they chose the theory that they chose for their 
particular behavior-change scenario. 

• Discuss specific approaches they might incorporate into a program or intervention designed to elicit the 
desired behavior change, mapping those approaches to specific constructs from the chosen theory in ways 
that reflect sound understanding of those constructs. 

 
Final Paper  
On the last day of class, a short final paper (1000 words maximum) is due, describing how a specific behavioral 
theory or theories might inform the design of a program or intervention of your choice. Students will have the 
option to submit an idea for their chosen program to the instructors in week 11.  
 
The final paper should include:  

• A brief background describing the health issue and program/intervention on which you have chosen to focus  

• A description of which theory or theories (up to 2) you would choose to use in guiding program/intervention 
design and why 

• Discussion of how you would apply the theory/theories in designing, implementing, and/or evaluating the 
program  

• Citations/references to class readings or other relevant research evidence 
 

Students will be graded based on whether the paper: 

• Effectively defends choice of theory or theories 

• Demonstrates ability to think critically about behavioral theory  

• Is formally written with appropriate use of references 
 

Penalties for late or incomplete assignments 

Assignments should be completed according to the instructions provided in the course web site in Canvas and 

should be completed on time. Assignments turned in or completed past the due date without receiving an 



extension in advance from the instructors will have 10% per day automatically deducted from the grade for the 

assignment. 

 
Instructions for Submission of Assignments and Exams: Please see the Course Schedule below and the course 
website for a list of assignments and due dates.  Discussion forums will close on Friday at 11:59 pm EST; late posts 
will only be accepted under exceptional circumstances, with advanced permission from the instructor. Late papers 
or quizzes will be penalized per the policy above. Students who are unable to complete a paper or quiz on time 
should notify the instructor by email prior to the deadline. Extensions will be granted only for exceptional 
circumstances. 
 
Accommodation of Disabilities: Tufts University is committed to providing equal access and support to all students 
through the provision of reasonable accommodations so that each student may access their curricula and achieve 
their personal and academic potential. If you have a disability that requires reasonable accommodations, please 
contact the Friedman School Assistant Dean of Student Affairs at 617-636-6719 to make arrangements for 
determination of appropriate accommodations. Please be aware that accommodations cannot be enacted 
retroactively, making timeliness a critical aspect for their provision. 
 
Technical Support for Online Courses and Programs  
Online course support is provided by Friedman support staff and/or IT Support. Please do not contact course 
instructors or the TAs for technical support. 

• Telephone: (617) 627-3376 

• Email: it@tufts.edu 

• Hours: 24 hours a day, seven days a week. 
 
When reporting a problem, please include: 

• The name and number of your course (e.g., "NUTC 211") 

• Your operating system and browser  

• A detailed description of the problem 
 

This information will expedite the troubleshooting process. If you are sending a support request via email, please 
use your Tufts email address. 
 
Communication Policy  
Students should try to seek out information for themselves before contacting the teaching assistants or instructor. 
The answers to your questions may have already been posted by your peers or the instructors in the discussion 
board, which can be found on the Canvas course website. Please use the discussion board to post questions to 
your fellow students and the teaching assistants and instructors about any course-related issues. If you cannot find 
your answer, contact the instructor via email or Skype as soon as possible. Please do not wait until the last minute. 
The instructor will respond within 48 hours.  
 
Diversity and Inclusion: 

We believe that the diversity of student experiences and perspectives is essential to the deepening of knowledge  

in this course. We consider it part of our responsibility as instructors to address the learning needs of all of the  

students in this course. We will present materials that are respectful of diversity: race, color, ethnicity, gender,  

age, disability, religious beliefs, political preference, sexual orientation, gender identity, socioeconomic status,  

citizenship, language, or national origin, among other personal characteristics. 

 

Assignments are due weekly. If this will present a conflict with your religious observances at any point, please let  

us know as soon as possible so that we can work together to make arrangements. 
  

mailto:trunk@tufts.edu


Course Topics and Assignment Schedule at a Glance:  

Date Week Topic Lecturer Assignments Due 

Jan 18 –  
Jan 21 

1 
Orientation (Part 1) 

What is theory? 
(Part 2) 

Dan Hatfield • Post an introduction on the discussion forum 

Individual-Level Health Behavior Theories 

Jan 22 – 
Jan 28 

2 Health Belief Model Dan Hatfield 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

Jan 29 – 
Feb 4 

3 
Theory of Reasoned 

Action/ Planned 
Behavior 

Dan Hatfield 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

Feb 5 – 
Feb 11 

4 Self-efficacy 
Dan Hatfield 

 
Post response to weekly activity and at least 
three responses to classmates’ posts. 

Feb 12 – 
Feb 18 

5 
Trans-theoretical 
Model/Stages of 

Change 
Eleanor Shonkoff 

• Post response to weekly activity and at least 
three responses to classmates’ posts. 

Feb 19 – 
Feb 25 

6 

Self Determination 
Theory, 

Motivational 
Interviewing 

Dan Hatfield 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

• Quiz 1 due (February 25th) 

Feb 26 – 
Mar 4 

7 
Dual-Process 

Models 
Sarah Sliwa 

• Post response to weekly activity and at least 
three responses to classmates’ posts. 

Mar 5 – 
Mar 11 

8 
Behavioral 
Economics 

Dan Hatfield 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

• Midterm paper due (Monday, March 6th) 

Models of Interpersonal Influences 

Mar 12 – 
Mar 18 

9 
Social Cognitive 

Theory 
Sarah Sliwa 

• Post response to weekly activity and at least 
three responses to classmates’ posts. 

Mar 19 – 
Mar 25 

10 Social Support Sarah Sliwa 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

Mar 26 – 
Apr 1 

11 Social Networks Ariella Korn 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

Apr 2 – 
Apr 8 

12 
Diffusion of 
Innovations 

Dan Hatfield 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

Models of Multilevel Influences 

April 9 – 
April 15 

13 Eco-Social Models  Dan Hatfield 
• Post response to weekly activity and at least 

three responses to classmates’ posts. 

• Quiz 2 due (April 15th ) 

Apr 16 – 
Apr 22 

14 Finals week Dan Hatfield • Final paper due (April 22nd) 

* This schedule is subject to modification at the instructors’ discretion. 



Course Topics, Learning Objectives and Assignments 
This schedule is subject to modification at the instructor’s discretion.  
 
Week 1: Orientation (Part 1) and What is Theory? (Part 2) 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Identify the goals of the course and expectations for students 

• Recognize how the application of behavior change theories can strengthen intervention design 

• Explain what defines a behavioral theory  

• Summarize how, broadly speaking, theory can inform community practice 

• Know the meaning of a behavioral construct 
 

Lecture: 
Dan Hatfield, PhD 
 
Required Readings:  
Glanz K, Rimer BK, and Viswanath FM (2015). Health Behavior: Theory, Research and Practice, 5th edition. San 
Francisco: Jossey-Bass. Chapter 2: Theory, Research, and Practice in Health Behavior 
**Review the course syllabus in full. 
 
Assignments: 

• Briefly introduce yourself to your classmates and instructors on the discussion forum in Canvas. We’re 
especially interested in your personal and professional goals in taking this course, but you’re of course 
welcome to share any other information that might help your instructors and classmates get to know you 
better. 

*** 



Week 2: Health Belief Model 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Define a rational actor model  

• Explain the concepts of perceived threat, perceived barriers, and perceived benefits 

• Describe which HBM constructs tend to be most predictive of health behavior 

• Give examples of cues to action 

• Describe how and why interventions can be tailored 
 
Lecture: 
Dan Hatfield, PhD 
 
Required Readings:  
Glanz, Rimer, and Viswanath (2015). Health Behavior: Theory, Research and Practice, 5th edition. San Francisco: 
Jossey-Bass. Chapter 5: The Health Belief Model.  
 
Hearst MO, Kehm R, Sherman S, Lechner KE. Increasing fruit and vegetable consumption and offerings to Somali 
children: the FAV-S pilot study. Journal of Primary Care & Community Health. 2014 Apr;5(2):139-43. 
 
Optional Reading: 
Rawl SM, Skinner CS, Perkins SM, Springston J, Wang HL, Russell KM, Tong Y, Gebregziabher N, Krier C, Smith-
Howell E, Brady-Watts T. Computer-delivered tailored intervention improves colon cancer screening knowledge 
and health beliefs of African-Americans. Health Education Research. 2012 Aug 27;27(5):868-85. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
 

*** 



Week 3: Theory of Planned Behavior/ Theory of Reasoned Action 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Contrast the TRA/TPB with the HBM 

• Explain the constructs of behavioral beliefs, normative beliefs, and control beliefs 

• Discuss the relationship between intention to act and action 

• Describe how TRA/TPB might be applied to a community-based communications intervention 
 
Lecture: 
Dan Hatfield, PhD 
 
Required Readings:  
Glanz, Rimer and Viswanath (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: 
Jossey-Bass. Chapter 6: Theory of Reasoned Action, Theory of Planned Behavior, and the Integrated Behavioral 
Model (**p. 95-103 only).  
 
Zoellner, Jamie, et al. (2012) Exploring the theory of planned behavior to explain sugar-sweetened beverage 
consumption. Journal of Nutrition Education and Behavior 44.2 (2012): 172-177. 
 
Zoellner J, Chen Y, Davy B, You W, Hedrick V, Corsi T, Estabrooks P. (2014) Talking Health, A pragmatic randomized-
controlled health literacy trial targeting sugar-sweetened beverage consumption among adults: Rationale, design 
& methods. Contemporary Clinical Trials, 37(1), 43-57. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
 

*** 



Week 4: Self-Efficacy 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Describe different methods of increasing self-efficacy 

• Distinguish self-efficacy from self-esteem or self-confidence 

• Examine the confluence of outcome expectations and self-efficacy in predicting behavior 

• Give examples of strategies that might build self-efficacy in an intervention setting 
 
Lecture:  
Dan Hatfield, PhD 
 
Required Readings:  
Bandura A. (1992). Exercise of personal agency through the self-efficacy mechanism. In: Schwarzer R (ed). Self-
Efficacy: Thought Control of Action. Washington, Hemisphere, pp 3-38.  
 
Strecher VJ, DeVellis B, Becker MH, Rosenstock IM (1986). The role of self-efficacy in achieving health behavior 
change. Health Education Quarterly, 13(1):73-91.  
 
Babatunde O, Himburg S, Newman F, Campa A and Dixon Z (2011). Theory-driven Intervention Improves Calcium 
Intake, Osteoporosis Knowledge, and Self-efficacy in Community-Dwelling Older Black Adults. Journal of Nutrition 
Education and Behavior, 43(6): 434-440. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
 

*** 



Week 5: Transtheoretical Model/Stages of Change 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Identify the stages of change and how they differ from one another 

• Discuss the processes of change 

• Describe how identifying stages can be used for intervention targeting 

• Explain the non-linear nature of progression through the stages 

• Interpret health communications materials through a TTM lens  
 
Lecture:  
Eleanor Shonkoff, PhD 
 
Required Readings:  
Glanz, Rimer and Viswanath (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: 
Jossey-Bass. Chapter 7: The Transtheoretical Model and Stages of Change.  
 
Titze S, Martin B, Seiler R, Sronegger W, Marti B (2001). Effects of a lifestyle physical activity intervention on stages 
of change and energy expenditure in sedentary employees. Psychology of Sport and Exercise 2(2): 103-116. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
 
 

*** 



Week 6: Self Determination Theory and Motivational Interviewing 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Enumerate different levels of internalization of motivation and the influence of external rewards on behavior 

• Summarize the basic principles of motivational interviewing 

• Describe the relationship between the SDT and MI 

• Explore applied strategies for using SDT to promote healthy behaviors in the context of a community 
intervention 

• Draw connections between SDT principles and MI approaches 

• Distinguish internalized from externalized forms of motivation 
 

Lecture:  
Dan Hatfield, PhD 
 
Required Readings:  
Ryan RM and Deci EL (2000). Self-Determination Theory and the facilitation of intrinsic motivation, social 
development, and well-being. Am Psychologist 55(1):68-78. 
 
Kilpatrick M, Hebert E, and Jacobsen D. Physical activity motivation: A practitioner's guide to self-determination 
theory." Journal of Physical Education, Recreation & Dance 73.4 (2002): 36-41. 
 
Miller WR and Rollnick S (2013). Motivational Interviewing. New York: Guildford Press. Chapters 1-3.  
 
Optional Readings:  
These readings encourage further thinking about ethical considerations and potential unintended consequences of 
policy and environmental approaches to address obesity.  
 
Holm S (2007). Obesity interventions and ethics. Obesity Rev 8(Suppl 1):207-210.  
 
ten Have M, van der Heide A, Mackenback JP, de Beaufort ID (2013). An ethical framework for the prevention of 
overweight and obesity: A tool for thinking through a programme’s ethical aspects. Eur J Publ Health 23(2):299-
305. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts.  

• Quiz 1 due 
 

*** 



Week 7: Dual-Process Models 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Differentiate rational from automatic/emotional processes that shape human behavior 

• Examine the role habit plays in determining behavior and the benefits and drawbacks of habit replacement 

• Weigh different intervention approaches that account for dual processes 

• Identify the limitations of rational actor models 
 
Lecture:  
Sarah Sliwa, PhD 
 
Required Readings:  
Heath C and Heath D (2010). Switch: How to change things when change is hard. New York: Broadway Books. 
Chapter 1: Three surprises about change.  
 
Duhigg C (2012). The Power of Habit. New York: Random House. Chapter 3: The Golden Rule of Habit Change, pp 
74-77.  
 
van’t Riet J, Sijtsema SJ, Dagevos H, De Bruijn GJ (2011). The importance of habits in eating behavior. An overview 
and recommendations for future research. Appetite 57(3):585-596.  
 
Optional Reading: 
Rothman AJ, Sheeran P, Wood W (2009). Reflective and automatic processing in the initiation and maintenance of 
dietary change. Ann Behav Med 38:S4-S17. [Figure 1 is especially useful]  
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
 

*** 
  



Week 8: Behavioral Economics 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Describe basic tenets of behavioral economics 

• Apply concepts within appropriate individual and group interventions 

• Compare and contrast behavioral economics principles with concepts from other theories  
 

Lecture:  
Dan Hatfield, PhD 
 
Required Readings: 
Glanz, Rimer and Lewis (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: Jossey-
Bass. Chapter 20: Behavioral Economics and Health 
 
The Behavioral Economics Nutrition Center. (2016) Smarter Lunchrooms Self-Assessment: 2016 Scorecard.  
 
Hubbard KL, Bandini LG, Folta SC, Wansink B, Must A. (2014) The Adaptation of a School‐based Health Promotion 
Programme for Youth with Intellectual and Developmental Disabilities: A Community‐Engaged Research Process. 
JARIS 27: 576–590. 
 
Optional Reading:  
Matjasko JL, Cawley JH, Baker-Goering MM, Yokum DV. Applying Behavioral Economics to Public Health Policy: 
Illustrative Examples and Promising Directions (2016) Am J Prev Med 50(5), Supplement 1: S13-S19. 
 
McGonigal K (2012). The Willpower Instinct. New York: Penguin Group (USA). Chapter Seven: Putting the Future on 
Sale: The Economics of Instant Gratification.  
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 

• Midterm paper due 
 

***  

http://onlinelibrary.wiley.com/doi/10.1111/jar.12104/full
http://onlinelibrary.wiley.com/doi/10.1111/jar.12104/full


Week 9: Social Cognitive Theory 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Explain the principles of inter-personal behavioral theory and the influence of the immediate environment on 
behavior 

• Describe the place of self-efficacy in the SCT 

• Apply the concepts of observational learning and reciprocal determinism to their own and others’ patterns of 
behavior 

 
Lecture:  
Sarah Sliwa, PhD 
 
Required Readings:  
Glanz, Rimer and Viswanath (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: 
Jossey-Bass. Chapter 9: How Individuals, Environments, and Health Behavior Interact: Social Cognitive Theory.  
  
Patel M, Asch DA, Volpp KG. (2015) Wearable Devices as Facilitators, Not Drivers, of Health Behavior Change. 
JAMA.313(5):459-460 
 
Gaines A, Turner LW. (2009) Improving Fruit and Vegetable Intake Among Children: A Review of Interventions 
Utilizing the Social Cognitive Theory. California J Health Prom 7(1): 52-66.  
 
Optional Reading:  
Bandura A (1986). Social Foundations of Thought and Action. Englewood Cliffs, NJ: Prentice Hall. Chapters 1 
(Human nature and causality, pp. 1-46) & 7 (Vicarious motivators, pp. 283-334). 
 
Berlin L, Norris K, Kolodinsky J, Nelson A (2013). The role of social cognitive theory in farm-to-school-related 
activities: implications for child nutrition. J School Health 83(8):589-95.  
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
*** 

 
 
  



Week 10: Social Support  
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Explain the mechanisms through which social support may influence individual behavior 

• Identify multiple types of social support 

• Describe how social support aligns with several previously discussed theories 

• Evaluate opportunities to enable health behavior change by enhancing social support 
 

Lecture:   
Sarah Sliwa, PhD 
 
Required Readings:  
Glanz, Rimer and Lewis (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: Jossey-
Bass. Chapter 10: Social Support and Health.  
 
Beets MW, Cardinal BJ, Alderman BL (2010). Parental Social Support and the Physical Activity-Related Behaviors of 
Youth: A Review.  Health Education and Behavior. 37(5): 621-644 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
*** 



Week 11: Social Networks 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Describe the role of social network characteristics in determining social support, diffusion of behaviors and 
norms, and social capital 

• Identify potential mechanisms of how social networks might influence health behavior and health outcomes  

• Assess how one might consider different social network structures in designing a campaign or group 
intervention 
 

Lecture:   
Ariella Korn, PhD 
 
Required Readings:  
Glanz, Rimer and Lewis (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: Jossey-
Bass. Chapter 11: Social Networks and Health Behavior.  
 
Gesell SB, Barkin SL, Valente TW (2013). Social network diagnostics: a tool for monitoring group interventions. 
Implementation Science. 8(1): 116-128.  
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
 

*** 
  



Week 12: Diffusion of Innovations  
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Identify the attributes of an innovation that make it more likely to diffuse 

• Describe the innovation-decision process that individuals/groups undergo as they adopt innovations 

• Evaluate how characteristics of an innovation, characteristics of adopters within a social system, and 
characteristics of communication channels influence diffusion 

• Compare and contrast elements of the Positive Deviance (PD) approach and Diffusion Theory 
 

Lecture:   
Dan Hatfield, PhD 
 
Required Readings:  
Glanz, Rimer and Lewis (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: Jossey-
Bass. Chapter 16: Implementation, Dissemination, and Diffusion of Innovations. ***(p. 301-311 only) 
 
Hatfield DP, Lynskey VM, Economos CD, Nichols E, Whitman N, Nelson ME. Crowdsourcing innovative physical 
activity programs: Active Schools Acceleration Project case study. Transl J Am College Sports Med. 2016;1(1):1–9. 
 
Vishwanath, A, & Barnett, GA (2011). The Diffusion of Innovations: A Communication Science Perspective. New 
York: Peter Lang. Chapter 9: Turning Diffusion of Innovations Paradigm on Its Head, by Arvind Singhal (p 193-205). 

 
Owen N, Glanz K, Sallis JF, Kelder SH. Evidence-Based Approaches to Dissemination and Diffusion of Physical 
Activity Interventions. Am J Prev Med. 2006;31(4 SUPPL.):35-44. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 
*** 

 



 

Week 13: Eco-Social Models 
 
Learning Objectives:  
Upon completion of this class, students will be able to: 

• Distinguish between different levels of influence on individual behaviors 

• Describe ways the community, policy, social, and built environment can influence individual behavior 

• Discuss potential methods of intervening at each of these levels to change health behavior 

• Examine the interactions between influences at different levels of an ecologic framework 

• Identify evaluation challenges associated with applications of the eco-social model 
 
Lecture:  
Dan Hatfield, PhD  
 
Required Readings:  
Glanz, Rimer and Viswanath (2015). Health Behavior: Theory, Research and Practice, 5th Edition. San Francisco: 
Jossey-Bass. Chapter 3: Ecological Models of Health Behavior. 
 
Economos CD, Hyatt RR, Goldberg JP, Must A, Naumova EN, Collins JJ, Nelson ME (2007). A community 
intervention reduces BMI z-score in children: Shape Up Somerville first year results. Obesity, 15(5):1325-1336.  
 
Sanger-Katz, Margot. Giving the poor easy access to healthy food doesn't mean they'll buy it. (2015) The New York 
Times 
 
Elbel B, Moran A, Dixon LB, et al. (2015) Assessment of a Government-Subsidized Supermarket in a High-Need Area 
on Household Food Availability and Children’s Dietary Intakes. Public Health Nutr. pp:1-10. 
 
Assignments: 

• Post response to weekly activity and at least three responses to classmates’ posts. 

• Quiz 2 due 
 

*** 
 


